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Abstract  
The experience of citizenship and its formal asset have undergone changes, because of the movement of people and because of 
the progressive multiculturality of contemporary societies (Kymlicka, 1995; Council of Europe, 2008).Citizenship has always 
been at the heart of education and of the development of educational systems, both as a social task that modern society rever ses 
on the school and as a concept that summarises the question of equal opportunities before education (Nesse Network, 2008).In 
the paper - through the analysis of the results of a statistical investigation carried out on a sample of 1314 Italian and foreign 
preadolescents attending secondary school in the Abruzzo Region (Italy) - the following topics have been considered: the 
question of the changing idea of citizenship and the necessity to reconsider citizenship with an expression of the universal 
applications of human rights with particular ones of single national facts and of single groups or people; the question of the right 
to be education and of the interventions that allow the full implementation of such a right. In this context, the concept of human 
capital is reconsidered considering two other key concepts, those of social capital and cultural capital (Bourdieu, 1980; Coleman, 
1988).   
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1. Citizenship/Citizenships 
In a progressive consolidation of a plural social reality, due to globalization processes and migration fluxes, both 
the concept of citizenship and the experience of citizenship change. A pluralization of ways of citizenship, due to the 
coexistence of different citizenships within the same territory, together with a multiplicity of its expression in 
individual (micro) and social (macro) expression is outlined. Citizenship is deeply linked to the dimension of 
individual rights and freedom, but also to the importance of processes of recognition of full dignity of everybody 
and the right to difference and diversity (Cesareo, 2004; Benhabib, 2005). 
In western societies, that are considered in a multicultural key, there is a crisis in the concept of modern 
citizenship, based on state-nation and on a decisive closure towards National communities (Beck, 2003; Ambrosini, 
2008). The concept of citizenship in modern society is based on the relation between an individual and the political-
juridical institution in which it is inserted (Costa, 2005). Modern citizenship - defined as democratic citizenship - 
has two reference points: the individual, considered as a subject with rights, and the state-nation, result of a slow 
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process of creation of a territorial unit, well delimited by geographical borders, but also a political and cultural unit, 
that gives its members a status of citizenship, denied to those who are strangers (Marshall, 1950; Bobbio, 2001). 
The crisis of modern citizenship is in close relation to the acceptance of a state-nation and a methodological 
nationalism. Methodological nationalism is for many a non sufficient approach to describing and explaining 
migration fluxes. Such perspectives of analysis places the National State as starting point on the study of relations 
among migrant
belonging and bonds, and pusher to consider integration as identification with the National State. From this point of 
view migrations are seen as a problematic exception to the rule of rootedness of the inhabitants to their State-nation. 
For this purpose, migrants who have transnational bonds and symbolic identification with the places of origin result 
adjusting to the 
national State which hosts them. Methodological nationalism is overcome by a new perspective, from the one Beck 
(2003) calls a cosmopolitan view, that shows the possibility to organize living together in a multiethnic a 
multicultural context. 
In such a scenario it is necessary to reconsider citizenship according to a cosmopolitan dimension, that implies 
the coexistence of universalistic applications of human rights with particularistic ones of single National realities, of 
single groups and people (Sciolla, 2005; Zanfrini, 2007; Baglioni, 2007). The dimension of citizenship emerges as a 
programme of creating new forms of inclusion, of belonging, of integration both at a political-juridical level and at 
an economic and social level (Zolo, 1994; Wieviorka, 2002). The essential question of citizenship is given by the 
group of rights and equality of opportunities (Benadusi, 2006; Ballarino, Checchi, 2006). Therefore, citizenship 
highlights a tension between two inalienable dimensions: the one of individual freedom and the one of equality and 
equal opportunities in accessing social and cultural resources (Clementi, 2008; Besozzi, 2009; Besozzi et al., 2009). 
Globalization processes are at the origin of discussions on new hypothesis of a cosmopolitan citizenship and on 
relations between citizenship rights and human rights. 
The new idea of citizenship becomes the key of development of social policies and, specifically, of educational 
policies. Citizenship is placed at the centre of  the development of educational systems both as a social mandate - to 
form the citizen in rights and duties -, and as a concept that synthesises the dimension of equal opportunities before 
education. 
 
2. School and equal opportunities: analysis of the results of a empirical research 
 
In the paper the principal results of an empirical research carried out on a sample of 1314 Italian and foreign 
preadolescents attending second and third year of secondary schools in the Abruzzo Region (Italy) are presented. For 
the survey, schools located in the Teramo and Pescara territories with the highest percentage of foreign students, and 
however all with percentage weights (in the ratio foreigners/Italians) above the minimum threshold of 6% have been 
taken into consideration. Such a choice was carried out considering that scholastic institutions placed in these areas 
have recently had a growth in foreign students. It was, therefore, considered interesting to study the scholastic 
experience of Italian and foreign students in a context undergoing strong transformations, that is qualified for a plural 
experience. It was considered interesting to analyse the age of preadolescence, because in these specific years in the 
building of the self relations with others are particularly significant. Adolescence and preadolescence are crucial 
moments for the formation of social and individual identity. 
Through the analysis of the results of the statistical investigation, the following are discussed: the question of the 
changing idea of citizenship, that implies the central dimension of equal rights and opportunities; the question of the 
right to be education and of the interventions that allow the full implementation of such a right. In this context, the 
concept of human capital is reconsidered considering two other key concepts, those of social capital and cultural 
capital (Bourdieu, 1980; Coleman, 1988; Portes, Rumbaut, 2001). 
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2.1. Scholastic success, formative aspirations 
 
The scholastic institution is basic for the acquisition of knowledge, ability and competences that allow the access 
to public space and social resources. A good scholastic success allows to accumulate advantages towards the future 
and to reply in an efficient manner to the expectations and regulations of the scholastic social context. In other words, 
scholastic success is a factor able to influence significantly the following formative and working path and, in the case 
of new generations of immigrants, integration processes. The human capital - obtained during the scholastic 
formative path -, social capital and material resources are the basis to break the vicious circle of disadvantage and can 
help the social mobility processes of new generations (Zhou, 1997; Reynolds, 2010). In the ministerial document La 
via italiana (MPI, 2007), and also in the document Green Paper. Migration & mobility: challenges and opportunities 
for EU education systems (Commission of the European Communities, 2008) it is underlined how the intercultural 
exchange in the plural school takes place in scholastic and extrascholastic relations, but at the same time also in 
knowledge and competences. 
Considering scholastic experience of foreign students, it is necessary to underline how important the following 
factors are: scholastic success, scholastic regularity, formative expectations. 
From the analysis of the empirical research it is evident that children of immigrants are often late in their 
scholastic path compared to Italians of the same age. Specifically, 64% of the foreigners interviewed that did not 
attend all the schools in Italy 34,1% declared to be inserted in a class inferior to their age group. Considering 
citizenship, the students that come from Asian countries register higher amounts of insertion into classes inferior to 
their age (38,8%), followed by the eastern Europeans (29,1%). 
Also as concerns repeating the scholastic year, there is a gap between Italians and foreigners: only 3,2% of 
Italians declares to have repeated a scholastic year once at middle school and 0,2% more than once; while the 
foreigners who declared to have repeated a scholastic year almost 18%, of which 3,2% at primary school, 11,2% at 
middle school and 3,5% more than once. The students with a non Italian parent are placed in an intermediate 
position between the Italians and foreigners (6,9% has repeated once at middle school and 1,7% more than once). In 
line with the studies on the theme, it is evident that the age of arrival plays a fundamental role in accentuating the 
risk of accumulating one or more years of delay in the scholastic path. In fact, dividing the data relative to the 
repeated years declared bay age of immigration, it is evident that with more time spent in Italy the percentages of 
foreign students that repeat the year have decreased. Also the variable of macroarea of provenience is relevant: the 
highest amount of students who repeated the year are registered among the students of Asian origin (almost 30% 
declared to have repeated the scholastic year at least once and 3,2% more than once), followed by the students of 
African origin (about 15% once and 9,1% more than once). 
These data are in line with the ministerial data (MPI, 2009), show how in Italy scholastic delay of foreign students 
is a relevant problem. At a National level, in the scholastic year 2007/2008 there was a significant gap between 
foreigners and Italians that grows according to the degree of the school. The Italian situation is similar to the one 
experimented in the past and currently by other countries of immigration and is a witness to difficulties meet by the 
foreign students in inserting and in scholastic paths, difficulties that often are translated in placement in inferior 
classes compared to their age groups and in a low rate of passing the scholastic year compared to the autochthonous. 
The scholastic results of Italian and foreign students have been investigated through items based on 
selfperception that students have of their own progress, on the efforts put in to the scholastic work, to the efforts put 
in to each scholastic subject. As for the perception of their own scholastic performance, about 61% of the sample is 
placed in medium position  I am quite successful  and I put in enough effort  - there are differences both for 
higher for the Italians (29,1%) than for foreigners (14  
are higher than the Italians(20,4% of foreigners against 9% of Italians) and very bad 5,4% of the first and 1,4% of 
the latter). As for the progress in other scholastic subjects it is evident how in general in all the subjects the Italian 
students and the children of mixed couples have higher results compared to the ones of non Italian students. There 
are percentages of foreigners very inferior to the ones of Italian students or children of mixed couples that have 
1414   Rina Manuela Contini /  Procedia - Social and Behavioral Sciences  84 ( 2013 )  1411 – 1416 
obtained excellent or very good results, but the reports obtained by the foreigners are on sufficient or not sufficient 
levels. 
The extent of the permanence in the country of destination improves performances in all the disciplines and 
especially in Italian. Nevertheless, also foreign boys born in Italy show lower scholastic results than those of the 
Italians. 
 
2.1.1. Formative aspirations 
 
Choosing the secondary school is one of the most important steps in er, since it will 
influence all the future: the possibility to gain access to university education, the age of entry to the professional 
world, the typology of job. Ministerial data show that foreign boys choose, with better chances than Italians, shorter 
and mostly directed to technical-professional formation scholastic careers (MPI, 2009). In the scholastic year 
2007/2008 in Italy there was just 1,7% of foreign pupils enrolled at high schools among the students attending such 
a type of school, while the number of foreigners directed towards technical paths rose to 4,8% of the total ones 
attending this type of school, getting to 8,7% in the case of professional institutes. 
The data regarding Abruzzo region in the scholastic year 2007/2008 reflect this inclination; 1,5% of the students 
education, to 3,4% in the case of technical institutes, to 3,7% for art institutes, reaching 6,4% in professional 
institutes. 
The analysis of the empirical research results confirms this inclination. Infact, there is a higher inclination in 
Italian students (43,2%) and in students with one foreign parent (40,7%) than in those who have both their parents 
coming from other 
focus on professional education, 30,7% against 16,7 of Italians and 21,1% of children of mixed couples. 
There is also a substantial percentage of foreigners (9,6%) who declared not to be willing to enrol at any school ( 
rmanence in Italy increases, however 
the difference between Italians and foreigners keeps existing even in the case of students born in Italy by foreign 
parents. 
 
2.1.2.  
 
In agreement with the researches on the theme, it is evident that also gender and social classes differences 
influence the scholastic success. 
During the pre-adolescence and the adolescence, girls in general look keener on and more motivated to study, 
they choose better scholastic paths than the same age boys, they lean towards more demanding scholastic careers 
resulting in university attendance. 
Besides, data show that the inclination to declare to be very good at school and to apply oneself to study grows 
according to the increase of par
reach excellent, very good or good levels in all the subjects. Considering the inclination towards the choice of the 
 
and even more the ones whose parents have a degree (56,4%), are those who choose high schools. Children of 
parents with a low schooling tend to choose professional education. As well as for the intention of attending 
directed to attend university are children of parents with a high cultural level (almost 60%), followed by students 
whose parents have an average schooling degree (43,8%); these percentages are higher than those regarding the 
same age students whose parents have a low qualification (24,45). 
To the already analyzed elements influencing the scholastic success and the future 
the help got by students for their homework - that can be considered a kind of internal familiar social capital 
(Coleman, 1988) - . The research has shown the 
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importance of the familiar support, confirming the survey on the theme (Portes, Rumbaut, 2001; Kao, 2004): those 
boys who receive more help and whose parents care for their scholastic performances generally make better at 
school. Helping for the homework has a crucial role in raising the possibilities to get good marks and influences the 
 
 help received for homework; medium or 
There is a linear 
; the proportion 
 
Parents with  high (81,4%) and medium (73,4) qualifications are those who proportionally inquire more about 
s school performances if compared to parents with a low qualification (62,8%). 
 
3. Conclusions 
 
The scholastic career turns out to be central in the reconstruction of the paths and choices in the young 
generations of immigrants. International studies and researches show the importance of the school end the 
educational success for a good social and working integration in the new generations. 
In the perspective, the challenge is no more the reception but the possibility for a full and active partecipation in 
the social and cultural life in its different contexts (Coleman, 1968). 
high cultural levels and thier support for homework towards their chi  
Speaking about citizenship today, in relation to educational policies, involves discussing again the issue of the 
right to the instruction and its full carrying out and, consequently, rethinking the strategies and the interventions to 
provide students with the resources for the right to study, the equality of the educational careers and the full 
-cultural status (Nesse Network, 
2008; Commission of the European Communities, 2008; Commissione Europea, 2010). 
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